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                    Abstract
When a study is published in a respected professional journal, it not only verifies that the research has been completed but also that it has been subjected to anonymous peer review. Published results from studies in early childhood education contribute to the field’s knowledge and provide direction to guide future early childhood education research studies. Early childhood education researchers have become confident in conducting qualitative studies to offer data-based results that can contribute to early childhood theory, research, policy, and practice. Qualitative studies can be written in several ways. Researchers use the purpose of the study, research questions, theoretical framework, and preferred writing style to select the appropriate format. This article provides a format that is simple and acceptable to encourage beginning and inexperienced researchers to write a publishable qualitative research report. It discusses several sections of an article including: title, abstract, introduction, purpose of the study, research questions, review of the literature, research methodology, informants, data collection methods, data analyses, data verification, results, discussion, and references. Each of these sections is discussed and illustrated with excerpts from manuscripts that were published previously by the author.
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                                    Research Paradigms
A significant awareness has emerged on the function of philosophical assumptions and paradigms in conducting research. During the 1970 and 1980s major caveats were discussed about the constraints of quantitative methodology, the dominant paradigm. Quantitative researchers believe in an objective world where scientific methods are used to represent, measure, predict, and explain causal relationships among key variables. Opponents of this paradigm disputed this type of methodology, because meaningful information was missing in the process of using quantified measures to study phenomena (Lincoln et al. 2011). Specifically, data that are collected with quantitative measures usually disregard the participants’ meanings and interpretations. In contrast, meanings and interpretations of nonmembers of the community that is being studied are used. This paradigm also uses statistical samples which frequently are not representative of the particular social groups that are being studied. As a result, quantitative methods prevent some forms of discovery from the domain of scientific inquiry. The limitations on this approach have motivated researchers to use the qualitative research paradigm (Gephart 2004). Quantitative and qualitative research methodologies have been rather independent but not completely separated from one another. Recently, some qualitative researchers began to combine both paradigms in their research. The combined use of quantitative and qualitative approaches is referred to as mixed methods research. The following sections describe qualitative and mixed methods research.


Qualitative Research Paradigm
Qualitative research uses many methods of inquiry that take an interpretive, naturalistic approach. This inductive and interpretive (Van Maanen 2011) approach gives a narrative of the individuals’ perceptions of reality through its dialogue that is used to develop texts. It is highly descriptive and usually includes who said what to whom as well as how, when, and why. Qualitative research studies focus on the meaning of the individuals’ natural experiences. Qualitative researchers usually investigate the individuals’ experiences and actions in their environment to obtain meaning and understand the phenomena. They explore how social experiences are developed, convey meaning, generate representations, and provide an understanding of the world (Denzin and Lincoln 2011). Their research draws attention to situational details that develop over time, defines the research process, and justifies research observations by validating their conceptual insights that show how wide-ranging concepts and theories function in specific situations (Gephart 2004).
Qualitative research is “particularly difficult to pin down” because of its “flexibility and emergent character” (Van Maanen 2011: xi). It involves “highly contextualized individual judgements” (Van Maanen 2011: xi). Furthermore, it is subjected to unexpected occurrences, and it suggests general representations of realities that include a wide-range of variables (Gephart 2004). A valid and reliable qualitative study is difficult to describe, but Creswell (2013) and Gephart (2004) recommend that a qualitative study:
	
                    1.
                    
                      Provides a profound awareness of a particular society or situation instead of a superficial account of a large sample of a population.

                    
                  
	
                    2.
                    
                      Constructs data about members in their social environment to obtain a precise representation of their structure, order, and broad patterns.

                    
                  
	
                    3.
                    
                      Specifies meaning from the participants by adapting concepts and data collection techniques throughout the research process instead of using interventions, manipulating variables, or using the researcher’s operational definitions of variables on the participants.

                    
                  
	
                    4.
                    
                      Offers an understanding of the way the participants develop meaning from their environment and the way their meaning influences their behavior.

                    
                  
	
                    5.
                    
                      Develops an understanding through actual experience, factual reporting, and quotations of real conversations. Members of a society may be observed in their environment to develop in-depth descriptions of situations or events and gathering information that may be unavailable.

                    
                  


                     A qualitative research paradigm is composed of a variety of philosophies, research purposes, intended audiences, methods, and reporting styles (Denzin and Lincoln 2011; Drisko 2005), which at the same time makes the research both strong and confusing. Nevertheless, the qualitative study always reports a story about the project including the participants’ points of view and their meaning (Drisko 2005). Qualitative research is used to explore issues and understand phenomena. Qualitative researchers use complex textual descriptions about the individuals’ experience in a society to able to effectively identify and clarify issues in social norms, socioeconomic status, gender roles, ethnicity, and religion. Many of the issues require the need to combine both qualitative and quantitative research methods in their study.


Mixed Methods Research Paradigm
Recently, qualitative researchers have been conducting and writing articles that combine quantitative and qualitative methodologies within the same study (Jalongo and Saracho 2016). Such a merger of methodologies is referred to as mixed methods research (Creswell and Tashakkori 2007; Johnson and Onwuegbuzie 2004). According to (Tashakkori and Creswell 2007), mixed research studies integrate both qualitative and quantitative paradigms in at least one of the following ways:
	
                    two types of research questions (with qualitative and quantitative approaches),

                  
	
                    the manner in which the research questions are developed (participatory vs. preplanned),

                  
	
                    two types of sampling procedures (e.g., probability and purposive)

                  
	
                    two types of data collection procedures (e.g., focus groups and surveys),

                  
	
                    two types of data (e.g., numerical and textual),

                  
	
                    two types of data analysis (statistical and thematic), and

                  
	
                    two types of conclusions (emic and etic representations, ‘‘objective’’ and ‘‘subjective,’’ etc.). (p. 4)

                  


                     A combination of quantitative and qualitative research methodologies allows qualitative researchers to be more flexible, integrative, all-inclusive, and meticulous with their research methods when they examine a range of multifaceted research questions. Explicitly, mixed research methods facilitates the participants’ enrichment, instrument trustworthiness, reality in the intervention, and the importance in the findings. (Leech et al. 2011).
Sadly, the writing and publishing of mixed studies have been neglected (Creswell and Tashakkori 2007; Leech et al. 2011), because writing mixed research studies can be challenging. Qualitative researchers may encounter difficulty in “(a) writing for a varied audience, (b) knowing what language to use, (c) having adequate knowledge of research content, (d) formatting, the sections of the manuscript, and (e) finding publishing outlets for mixed research studies” (Leech et al. 2011, p. 7). In spite of these challenges, the publication of mixed methods studies may motivate qualitative researchers to consider (1) mixed methods research; (2) join this group of scholars; and (3) conduct, write, and submit manuscripts to a scholarly journal such as the Journal of Mixed Methods Research, International Journal of Multiple Research Approaches, and other similar journals (Creswell and Tashakkori 2007). The publication of research studies in early childhood education can contribute to the knowledge in the field.


Knowledge in Early Childhood Education
Knowledge about good practice in early childhood education depends on scholars conducting research and publishing their results. The publication of valid and reliable research studies contributes to knowledge in the field of early childhood education. The rigorous research of leading early childhood education scholars has contributed new knowledge to the field. They have identified the (a) knowledge and skills that children need to succeed in school and (b) teaching practices that are most appropriate for them (Saracho 2013). According to Saracho and Spodek (2013):

                  Knowledge of the field of early childhood education is of three kinds: theory, research and practice. Although these spheres often seem independent of one another, they are interrelated. The process of knowledge generation is cyclical, rather than being deductive (top down) or linear (one step always follows another). The forms all overlap. The process usually begins with a problem or issue that needs to be studied through research; this research is driven by theory and practice. The results also contribute to theory and practice, which then provide directions for future research studies (p. 2).

                


                     Early childhood researchers contribute new knowledge about effective practices when they conduct and publish their studies. The publication of this new knowledge offers important benefits to the field (Saracho 2014). The increase of early childhood education research contributes to its groundbreaking knowledge and requires the continuation of rigorous research to acquire new knowledge. The publication of these studies expands innovative knowledge about good practice in early childhood education (Saracho 2013).


Early Childhood Qualitative Research
Presently, qualitative research in early childhood education is rapidly developing to provide information and insights that convey knowledge and understanding to all levels of early childhood from basic to higher education. In addition, early childhood education researchers have become confident and are conducting qualitative studies to offer data-based results that can contribute to early childhood theory, research, policy, and practice.
Early childhood qualitative research can focus on children, their teachers, practices, policies, and institutions that are responsible for the care and education of children whose ages range from birth to age eight. Early childhood researchers conduct qualitative studies to address issues in the field and to contribute to its knowledge. Early childhood education research outcomes and new knowledge requires that researchers conduct studies that provide empirical evidence that adds to this knowledge (Saracho 2014).
Everywhere in the world, a “trend to evidence” (Lohr 2004, p. 511) is motivating early childhood education researchers to explore solutions to improve the quality of education for young children. In their search for ways to make informed decisions about the young children’s education, they inquire about valid and reliable evidence that will support their practice. Best evidence is the latest information obtained from relevant, valid research about the issues that affect young children. Evidence can be obtained through several methods (e.g., observations, interviews, surveys) of actual events in a natural context. The best way to collect evidence in a natural context is to collect qualitative data that can be published in research journals.
Qualitative research (including mixed methods research) is an effective research tool because it has the distinctive capacity to provide understanding of the lived realities of young children and the adults who work with them. Early childhood education researchers need to conduct well designed and meticulous qualitative studies to inquire about all kinds of educational issues that affect young children and the adults who educate and care for them. Results of qualitative studies offer complex textual descriptions of the experiences in an early childhood setting in relation to a specific research question including information about (1) the cultural members’ characteristics (e.g., social behaviors, teacher beliefs, opinions, emotions, child-teacher relationships) and (2) society’s cultural characteristics (e.g., social norms, socioeconomic status, gender roles, ethnicity, religious convictions). These results can lead to publishable research reports.


Writing Research Reports
Research reports for qualitative studies can be written in several ways. Since the types of research reports are virtually limitless, providing specific directions on how to write a qualitative research study is difficult. Reporting styles differ based on the researchers’ philosophy, research purpose, anticipated audience, and research methodology. This broad scope of realistic reasons is simultaneously an element of strength and ambiguity. Still the qualitative research studies continuously communicate a story based on the informants’ point of view, beliefs, opinions, and detailed outcomes. According to Drisko (2005), “Providing a road map” for readers or “telling the story” of the research and its yield are fine metaphors which emphasize the goal of informing others (p. 589). Caputo (2004) states that the manuscript for publication is the conclusion of the researcher’s study. Qualitative researchers articulate knowledge and methodology through their writing. They can select a format from a wide-range of reporting styles. Some researchers would like to write a long and cutting-edge research report, but the expectations of editorial reviewers and readers frequently compel researchers to use a more conventional approach.
The purpose of this article is to present to both novice and inexperienced researchers a simple format to report qualitative studies that is appropriate for publication in a peer reviewed journal. This type of report can motivate first-time and inexperienced researchers to report their study in a systematic way. It may also encourage experienced researchers to reflect on issues and improve their research reports. Based on the journals’ requirements, several common practices are described. While common practices for qualitative research are discussed in general throughout the manuscript, the research examples and explanations in each section focus on early childhood education.


Common Practices of a Qualitative Research Article
The goal in publishing is to promote the scientific basis for practice. Qualitative studies can be written in a variety of ways. The following sections describe a simple and straightforward process in writing qualitative studies for publication. They consist of title, abstract, introduction, purpose of the study, research questions, review of the literature, research methodology, informants, data collection methods, data analyses, data verification, results, discussion, and references. For each section, it provides descriptions and examples to help novice and inexperienced researchers to begin their qualitative research career. After they gain experience in writing simple and appropriate qualitative studies, they can write their research reports in more complex formats.


Title
The title should capture the reader’s interest and specify the content of the article (Caulley 2008). The title’s writing style should be similar to those titles that are found in the selected journal. Qualitative researchers can check the table of contents of several issues, develop several possible titles, and solicit feedback from those colleagues who have published in the selected journal (Lange 2008).


Abstract
The abstract provides a brief overview of the study in approximately 100–250 words, because journals limit the number of words in the abstract. This information can be found in the journals’ guidelines for authors. The abstract is structured within a comprehensive framework to summarize the researchers’ study and its contribution to new knowledge. It briefly describes the background for the study, purpose of the study, research questions, design, setting, informants, data collection, interventions, methods of analyzing the data, summary of the findings, conclusions, and recommendations.


Introduction
The introduction provides a theoretical framework, rationale for the issues that are investigated, the context for the research questions, how the research questions can provide an understanding of the topic, and what is original about the study. Just as student teachers have the most difficulty with identifying concepts rather than activities, novice researchers tend to have the greatest challenge in arriving at a conceptual framework. The theoretical framework describes what is already known and what is unknown leading to what needs to be studied and then states the purpose of the study and research questions. The introduction begins with a brief summary based on related theories and research studies. It establishes the setting and places the research in context. For example, if the study is about family literacy, readers need to know the rationale for conducting the study, which published theories and studies support the study’s rationale, and the gap that will be filled with the results of the study. The first sentence may describe the study. For example, Saracho (2002) conducted a study on family literacy to explore family practices. The following is her first sentence.

                  For more than three decades, studies suggest that children’s literacy is developed when family members engage in reading to and with children (Anderson et al. 1985; Teale and Sulzby 1986) and during important parent–child interactions (Saracho 1997) (Saracho 2002, p. 113).
                           

                


                     After the first statement, a theoretical framework is presented leading to a justification for conducting the study, research questions, and the purpose of the study.


Purpose of the Study
The purpose of the study describes the reasons for conducting the study and introduces the research questions. Before writing the purpose of the study, researchers can identify the research problem by completing the following sentence:

                  “This study needs to be conducted because…”

                


                     For example, Saracho and Spodek (1998) conducted a study to support that play can be used in family literacy. They stated the following purpose.

                  The present study was designed to analyze the effects of a five-month intervention with 15 families as they engaged in playful explorations with literacy materials to be used in their homes. The parents were helped to extend children’s literacy-related play in a home context and to permit family members to build on children’s interests and skills to guide literacy-related play activities. (p. 43)

                


                     Creswell (2013) suggests a different style for the purpose statement. He proposes the following:

                  The purpose of this ______________ (narrative, phenomenological, grounded theory, ethnographic, case, etc.) study is (was? will be?) will be to ____________ (understand, describe, develop, discover) the _____________ (central phenomenon of the study) for ______________ (the participants) at (the site). At this stage in the research, the ___________ (central phenomenon) will be generally defined as ____________ (a general definition of the central concept). (p. 135)

                


                     In writing the above statement, Creswell (2013) recommends the following:
	
                    1.
                    
                      Identify and state the qualitative approach that will be used in the study before describing the data collection, analysis, and report writing.

                    
                  
	
                    2.
                    
                      Identify the words in the text that explain the researcher’s actions, focus of the research method, and the foci and findings of the studies. For example, the following words can be used with each methodology:

                      
                        	
                            
                                            understand experiences in narrative studies

                          
	
                            
                                            describe in case studies, ethnographic, and phenomenologies

                          
	
                            
                                            meaning ascribed in phenomenology studies

                          
	
                            
                                            develop or generate in grounded theory

                          
	
                            
                                            discover in all of the methodologies

                          


                      
                    
                  
	
                    3.
                    
                      Identify the central phenomenon, which is the fundamental concept that is being explored. Initially, it is better to concentrate on simply one concept (e.g., young children’s reading attitudes, teachers’ values on play). Later more concepts can be added.

                    
                  
	
                    4.
                    
                      Include a tentative preliminary general definition for the central phenomenon. For example, the following general definitions can be used with each approach:

                      
                        	
                            the types of stories to be collected (e.g., life stages, childhood play memories, the transition from the toddler to preschool years) for narrative studies

                          
	
                            types of attitudes toward literacy for phenomenology studies

                          
	
                            a concept (such as the meaning of children’s play) essential to the procedure in grounded theory studies

                          
	
                            the cultural concepts (e.g., teachers’ roles, children’s play behaviors) obtained from the cultural environment (such as the early childhood classroom) in anthropology and ethnography studies

                          


                      
                    
                  


                     

Research Questions
The initiation of qualitative research needs to be straightforward; because as researchers collect data, the process becomes complicated. Qualitative research needs to begin with simple questions to obtain complex answers that may be full of twists and turns. Creswell (2013) suggests the following qualitative wording for the research questions.
	
                    Use beginning words such as “how” or “what”

                  
	
                    Describe what the study will “discover,” “generate,” “explore,” “identify,” or “describe”

                  
	
                    Explain “what happened?”

                  
	
                    Justify the meaning of the situation to understand the results of the study.

                  
	
                    Trace the development of the events over time to investigate the progression. For example, Saracho and Spodek’s (2009a, 2009b) historical studies traced the historical development of mathematics in early childhood education through the 19th century in their first study (Saracho and Spodek 2009a); while in their second study they extended the history of mathematics through the twentieth century and beyond (Saracho and Spodek 2009b).

                  


                     Even in qualitative research it is important to state a hypothesis or research question to use as a guide. According to Mintzberg (1979), “a well-defined focus-to collect specific kinds of data systematically” (p. 585) helps to avoid becoming inundated with a large amount of data. Research questions or hypotheses identify the type of data to be collected and constructs to use to shape the initial design of theory-building research.


Literature Review
The literature review begins with the ‘‘Introduction’’ section that provides the theoretical framework, a brief summary of the area of interest, and the relevance to the study’s purpose. A literature review uses both empirical and theoretical scholarly articles to develop a well thought-out theoretical framework that is used to introduce principal themes that support conducting the study. This theoretical framework is used to interpret the scholarly work that will justify the study’s research questions, design, methodology, and results. A literature review critically reviews and analyzes research studies and theories in a specific area. Its critical, evaluative approach presents the relationships between several related studies/theories and the way they support the researcher’s study. The study’s research questions are used as a guide to identify, assess, select and synthesize all high quality theoretical and research evidence relevant to those questions. For example, in the article “Educating the Young Mathematician: A Historical Perspective through the Nineteenth Century,” Saracho and Spodek (2009a) provide a historical development of mathematics in early childhood education through the 19th century. They discuss how the theoretical foundation for children’s mathematics’ programs was based on the thoughts and principles of several European scholars who had different educational theories. Next, they describe the movements that influenced mathematics in early childhood education. Such movements include the Children’s Arithmetic, Mental Arithmetic, infant school, and Froebel kindergarten. Saracho and Spodek (2009a) used their review of the literature to explain how these movements had an impact on the history of mathematics in early childhood education. Their review describes how scholars historically identified and addressed issues in mathematics education to define the field and generate a cadre of mathematics researchers.


Research Methodology
Research methodology is the means by which knowledge is acquired and constructed within a discipline. Methodologies need to be both relevant and rigorous in order to be accepted as legitimate within a particular field. Researchers can select from a wide range of methodologies (e.g., narrative, ethnographic, phenomenology studies). According to Creswell (2013), the methods section includes the type of qualitative approach, data collection, data analysis, data representation, data interpretation, and data validation that will be used. Researchers provide a rationale for their selection.
In helping the reader understand the study’s methods, researchers need to identify, describe, and justify the methodology that they used. They describe in detail their methodological preference and its content to help the readers understand the study’s research process (Drisko 2005). Researchers also describe the ethical considerations such as the procedures that were used to (a) notify the informants about data collection strategies and (b) acknowledge their rights by (1) obtaining their permission to use the information they provide to the researchers, (2) acquiring permission to use the research site, and (3) guaranteeing them confidentiality of their information.


Key Informants
                     

                  Some researchers use the term “participants” rather than “informants.”.

                
Informants are individuals from the research setting who have extensive, thorough or privileged knowledge that will contribute to the researchers’ understanding about the research problem. Informants are selected based on their exclusive skills and professional knowledge of the research problem, which makes them reliable key informants. According to Parsons (2008), “In a sense, the key informant is a proxy for her or his associates at the organization or group (p. 407). “The informants are chosen not on a random basis, but because they possess special qualifications such as a particular status, wide communications, or even accessibility to the investigator.” (Young and Young 1961, p. 141). Talking to selected key informants is a method that is used to gather information about a social situation (Young and Young 1961). They are used as valid and reliable data sources.


Data Collection Methods
Researchers explain in simple terms the methods they used in their data collection and specify their consistency with the study’s theoretical framework, purpose of the study and research questions. Data are collected from participants, settings, and sources that may possibly disagree with the emerging picture and challenge possible biases (Drisko 2005).
Researchers describe the method of data collection with sufficient detail that other researchers will be able to replicate the study. They also provide specific, concrete, technical, and full details about the setting, informants, materials, data collection methods, and analyses strategies. Since there are various research methodologies in qualitative studies, the type of research methodology needs to be identified and justified at the beginning of the research methodology section. Researchers need to describe and justify the use of multiple methods of data collection (e.g., interviews, observations, combination of quantitative and qualitative data, documents, artifacts) and how they provide a basis for triangulated analysis. For example, Saracho (2008) examined the effects of a literacy intervention that was designed to assist fathers of five-year-old children to develop their children’s literacy learning in a family environment. Her methodology section included the following:

                  Research efforts were examined to understand the fathers’ contributions to their children’s acquisition of literacy after participating in an intervention that assisted fathers to promote that development through experiences in a family environment. The case study approach was selected to describe the findings and implications of the intervention. This approach was selected, because the case itself may be descriptive of what has already taken place or is currently taking place, or it may be an intervention in enacting changes to be studied and documented (Stevenson 2004). In case study methodology, data are collected using observations, interviews, and document analysis to construct a detailed account of a single or multiple case (Stake 2005, Stevenson 2004, Yin 2003). This case study documented what fathers did with their children in nurturing language and literacy in a home environment during and after a five-month intervention. The present study should contribute to an understanding of literacy practices that fathers can engage with children in both home and school. (p. 352)

                


                     This example can be adapted for use with other methods of data collection and analyses.


Data Analyses
Researchers clearly describe their selected approaches to analyze the data including specific strategies (member checks, triangulation, etc.). They also communicate the informants’ points of view and beliefs through brief quotations that represent a complete category or results. Researchers also need to describe in detail how they developed codes and concepts. Since the journal limits the number of pages on the manuscript, researchers should discuss at least one code in detail to support their interpretations. Providing sufficient data and information concerning the data analyses can increase the integrity and credibility of the research report.
Data analyses need to communicate the informants’ knowledge and experience within their context that is being studied (Drisko 2005). Researchers typically examine meanings and insights to identify concepts in context. They also interpret the informants’ actions, ideas, and behavior within their context. Based on first-hand evidence, observations, and experiences, they use the point of view of the informants’ frame of reference to systematically describe and interpret issues to generate new concepts and theories related to their study.
Qualitative researchers gather an overflow of data and become inundated with so much information. A large amount of data is difficult to manage. Many qualiattive researchers use software to analyze their data. There is a considerable range of programs with a full set of tools that can be used to analyze qualitative data. Examples of these programs are NVivo (Website: www.qsrinternational.com/products_nvivo.aspx) and QDA Miner (Website: www.provalisresearch.com). NVivo, originally termed NUDIST, includes tools for fine, detailed analysis. It helps qualitative researchers to collect, organize and analyze content from interviews, focus group discussions, surveys, audio, social media, videos and webpages. QDA Miner is a mixed methods and qualitative data analysis software. It assists researchers to manage, code, and analyze their data.
Some qualitative researchers develop their own system to extract the data that correspond to the research questions. They may prefer to (1) provide a complete description of how they managed the data, (2) choose to report a portion of the complete data, or (3) write how the transcriptions of the recorded observations and interviews were categorized. For example, Saracho (2004) explored the roles that teachers assumed to support literacy learning in children’s play. She identified, defined, and described each of the teachers’ roles using the following analysis.


 Measurement Materials and Analysis

                
                  The teachers’ actions and interactions were systematically observed and videotaped during the kindergarten children’s play for a five-month period. To categorize the roles of the teachers in a literacy-play environment, episodes were identified and transcribed from a series of videotapes. Precise transcriptions were made of the teachers’ and children’s actions and interactions.

                


                
                  The roles of the teacher were selected from all the documented episodes. A methodical process that conformed to a defined set of criteria was employed in determining and eliminating the categories (Saracho 1984). Specifically, Saracho’s (1984, 1988a, b) procedure of analysis was used to categorize and delineate the roles of the teacher where the transcriptions are read, reread, and divided into units that depict discrete units of literacy-related play behavior. Such units were categorized based on the pertinent role of the teacher that was defined. Frequency counts of behaviors in connection to each role were calculated. (p. 202)

                


              The analysis in qualitative studies can be flexible including the analysis of words and actions from field notes that are recorded to obtain an insight into the informants’ different perspectives, understandings, attitudes, and values. Such flexibility requires that researchers verify their data.


Data Verification
In qualitative data analysis, researchers usually categorize the information into related groups of narrative text into a logical scheme. Their goal is to go beyond description and become interpretive. This requires researchers to systematically examine the informants’ responses and actions to understand and interpret any inferred meaning, attitudes, and values. Understanding and interpreting the informants’ assumptions, responses, and behaviors may be difficult, because their words and phrases may differ from those of the researchers. Informants also differ in their perception and interpretation of reality that correspond to the context of their past experiences. They report the existence of several realities and objective truths. Researchers need to verify their interpretation. It is best to simultaneously collect and analyze data and have a member check. Concepts that emerge during the data analysis can be verified with the informants during the next data collection to obtain insight and a better understanding of the situations.
Verification is also sought through inter-rater reliability. Researchers may report how they coded the data and generate several categories. A minimum of two qualified researchers (e.g., knowledgeable about the research study, early childhood education, and cultural situation) independently code the data to verify the accuracy of the researchers’ category system. They discuss the coding system and categories to make minor modifications and agree on an appropriate coding system. For example, in Saracho’s (2008) study, that was cited earlier, on the effects of a literacy intervention to help fathers promote their young children children’s literacy learning in a family environment, she describes how she verified her informants’ responses. She states the following:

                  In a case study, research evidence is gathered in such a way as to make it accessible to subsequent critical assessment, to internal and external criticism, and triangulation. Inferences were verified with participants who clarified the researcher’s queries. An analysis of the observations specified a variation of patterns, which were later tested on new participants who confirmed the significance of the patterns. Patterns that were discontinued were redefined and tested on new participants. For instance, it was evident that the fathers would read stories to their children, discuss the stories, and then ask their children to draw a picture.

                


                        
                  Participants had an exit interview at the end of the literacy program. They reviewed the evidence and clarified any misinterpretations that were generated during the collection of the data. The participants explained their preference for particular behaviors and responded to the researcher’s queries. (p. 355)

                


                     Methods of data collection and analyses depend on the researchers’ choice of methodology (e.g., ethnographic, case study, grounded theory, etc.), purpose of the study, theoretical framework, and research questions to guide them in examining the relevant research issues. There are numerous methods and procedures to collect and analyze qualitative data. Those that are used specify the (1) research writing style of the report and (2) structure used to describe the results.


Results
The results address the research questions and provide meaning to the study. They need to be understandable, authentic, relevant, and brief. Researchers use raw data to support their interpretations and the informants’ perceptions and own voices. The results may be presented in narrative and descriptive text to convey meaning including quotations, field notes, and other types of documentations. They may prefer to provide a complete description of how they managed the data or they may choose to report a portion of the complete data. They may describe how the transcriptions of the recorded observations and interviews were categorized. The results are systematically presented in the body of the text. The interpretations of the data analyses are supported with related research and verbatim quotes. Direct quotes can make the telling of the story come alive (Drisko 2005).
An example of this approach is provided in the study by Saracho (2004). She observed, identified, and described the roles early childhood education teachers assume to promote literacy in the context of play. She reported the following:

                  The data provide categories and description of the roles that teachers assume during literacy-related play. They assumed the roles of Constituent, Promoter, Monitor, Storyteller, Group Discussion Leader, and Instructional Guide in children’s learning. These roles are identified, defined, and explained below with detailed examplesFootnote 2 from the data set. (Saracho 2004, p. 202).

                


                     

Role: Storyteller in Children’s Learning

                
                  Teachers read or tell a story while the children listen and make appropriate responses to the teachers’ inquiries. They (1) motivate the children in the prediction of events of the story and in taking part in the reading or telling of the story, (2) raise questions about the story, (3) give children enough time to respond, (4) check on their listening comprehension, and (5) reread the story to help children justify their responses and predictions. The children’s responses may include predicting, putting the story in sequential order, finding the main ideas, pinpointing the characters, and delineating the setting (Saracho 2001). (Saracho 2004, p. 203)

                


              

Example

                
                  One morning Mrs. Griffin and the children sat in the library area. Mrs. Griffin read and interacted with the children while she read them the book Sylvester and the Magic Pebble (Steig 1969). This is a good book that encourages children to predict a series of incidents. Sylvester Duncan, a young donkey, lives with his parents. He finds a magic pebble and experiences a sequence of humorous and suspenseful events. Mrs. Griffin read the story and asked predicting questions throughout the story. At the end of the story, Mrs. Griffin encouraged the children to write and illustrate their version of the story. (Saracho 2004, p. 203)

                


              In the role of storyteller, the teacher reads and shows the book to the children. She encourages the children to predict Sylvester’s next humorous and suspenseful event. She stimulates the children to become part of the story by having them predict the next event and check the text in the book for the accuracy of their predictions. (Saracho 2004, p. 203)
Ideally all of the results should be reported. Unfortunately, a journal limits the number of pages that are submitted in a manuscript. Researchers decide what to include and exclude in the manuscript. Their purpose of the study, research questions, and theoretical framework can guide their decisions.


Discussion
The substance of this section is based on the way researchers present the results. A brief summary of the purpose of the study and research questions are provided. Next the results are discussed based on related theories and studies. Researchers (1) connect the results to the related studies and theories that are discussed in the review of the literature, (2) discuss in detail the major contributions of the study, (3) make conclusions, and (4) provide recommendations or implications based on the results. They also discuss directions for future studies.
Researchers interpret their data, report their results, and compare them to those results of related theories and studies, which are reported in the introduction. For example, Saracho (2008) investigated the effects of a literacy intervention that would help fathers promote their young children’s literacy learning in a family environment. The following are examples from her discussion

                  … This study demonstrated that fathers can contribute to their children’s literacy development. Karther (2002) showed how fathers valued literacy learning. Fathers monitored their children’s progress and engaged in book reading. In this program, they participated in early literacy activities that seemed important, available, and interesting to them and their children. The literacy materials used were the ones they learned to use at the literacy workshop, which developed their knowledge of literacy learning. The literacy strategies and activities seemed to be mutually beneficial to both fathers and children. They built a bond between them and helped children learn that reading is for enjoyment and information. (p. 355)

                


                        
                  Results of previous studies that were cited showed that fathers felt that they had an important role to play in their children’s educational development and that both parents should be involved (Ortiz 2004). The results of the present study supported the idea that fathers, like mothers, can be responsible for the development of their children’s literacy and writing skills. They can serve as resources and meaning-makers in their children’s family environment. Marks and Palkovitz (2004) suggested that the fathers’ roles be conceptualized to help families have an appropriate balance in their involvement. Ortiz (2004) provided evidence of paternal involvement and the themes that tend to drive these practices. Ortiz and his colleagues (e.g., Ortiz et al. 1999) recommended a variety of reading and writing activities to promote father-child dyads. These activities were the ones used in the intervention program. (p. 355)

                


                        
                  …The results indicated that fathers created a literate family environment. Studies have noted that young children learn to read when families provide literacy rich environments, experiences, and interactions. Families need to provide children with the opportunity to access books that will enhance their perception of competence with print (Barnes et al. 2000). These studies, like the present study, suggested that fathers were able to help children to acquire, develop, and use literacy. This supports the idea that fathers can learn new roles to promote their children’s literacy development. (pp. 355–356)

                


                     The discussion only focuses on the results. Researchers need to briefly describe them and show how their results are consistent with or different from those in previous studies. Researchers can discuss concerns that emerged in the review of the literature, policy issues, or identify new research questions that can encourage other researchers to continue this line of research. They discuss (1) the effect of context and the members from that culture, (2) new knowledge, and (3) similarities/differences in the results and theories from those reported in the review of the literature. They provide clear and focused implications and recommendations for theory, research, practice, administration, and policy (Drisko 2005).


References
References provide the groundwork for the study. They are (1) integrated within the text in the manuscript to credit published work that supports the research study and (2) listed in the references section at the end of the manuscript (Derntl 2011). References provide accurate sources of information and format style, which can be found in the authors’ guidelines section of each journal. Some of the format styles for both the references and citations within the text that are used include the Publication Manual of the American Psychological Association (APA 2010), The Chicago Manual of Style (University of Chicago Press 2010), MLA Handbook for Writers of Research Papers (Modern Language Association 2009), and others.


Concluding Remarks
Qualitative studies assist researchers to focus on issues in early childhood education. Their written report describes every phase of the study that was conducted and provides a portion of their results that address their research question. The format in writing qualitative studies differs based on the researchers’ choice and the selected journal’s requirements. Thus, there are a variety of formats. This article describes a simple and acceptable format. Table 1 provides a summary of the procedures in writing qualitative research articles that are described in the above sections.
Table 1 Summary of Procedures for Writing and Publishing Qualitative StudiesFull size table


                     Writing qualitative research publications may be more challenging than designing and conducting the studies. No standard formats exist on writing qualitative research reports. However, there are specific features that always occur in any report. This article offers suggestions on how to design and write a publishable qualitative research study. It provides brief and simple examples rather than providing descriptions for those research studies that have extensive complex and detailed reports. This article can assist novice and less experienced researchers to consider their personal research practice and analyze the process that is described in this article to write a systematic study that can be published in a scholarly journal.
In reporting the results, qualitative researchers ponder on what to write, how to write, and where to write. Their research report needs to focus on empirical evidence (their data), a theoretical framework, the purpose of the study, research questions, a methodology, and the results that encourage, motivate, and attract the researchers’ interest while being consistent with the journal’s guidelines to which the manuscript is submitted. The manuscript needs to be well written, edited, and revised based on the selected journal’s audience.
Researchers need to go beyond writing. They need to describe their research, ask colleagues for feedback, accept criticism, and revise it several times. The manuscript should be simple, clear, direct, and understandable. It is important that the manuscript has clarity, carefulness, and writing style (Caputo 2004). Writing the research study is a humbling experience, especially for those who believe that they are respectable writers and become upset when journals reject their manuscript. The research report can be submitted to a major research journal in early childhood education that is peer review and has the appropriate audience for the study. A careful selection of the appropriate journal can help the qualitative researchers to avoid submitting the manuscript to the wrong journal and then having their manuscript rejected.



                                

                        
                    

                    Notes
	
                                    1The children and teachers' names are fictitious to protect their anonymity.
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